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Background/Rationale

In the fall of 2000, the CSU School of Social Work received a three-year grant award from the U. S. Children’s Bureau, Administration for Children and Families.  This grant was awarded as part of a national effort to bring baccalaureate social workers (BSWs) into child welfare careers.  The description for grant proposals issued by the federal government in 20002 indicated that federal grants would be available to “institutions of higher learning to provide traineeships to prepare personnel for work in the field of child welfare (p. 93).”  The description went on to indicate that “This priority area has emerged out of a recognized need to professionalize the public child welfare agency workforce…. and to enhance social work education’s ability to effectively prepare students for public child welfare agency practice, to encourage their entry into the child welfare profession, and to increase the number of workers with BSW degrees (p. 93).  

During the 1990’s and into the new millennia, funding by the Children’s Bureau had been used to promote partnerships between schools of social work and public agencies and to expand existing partnerships and to foster the development of curricula that would be relevant and culturally sensitive to child welfare practice in public sector agencies.  The School of Social Work  at Colorado State University had been a collaborative partner in the late 1990s in a four-state consortium composed of the University of Utah (St. Lake City), New Mexico State University (Las Cruces), and the University of Nevada at Reno.  This partnership funded some Native American students in graduate social work programs as well as providing newly created resource materials for working in Indian Country with Native families and children.  This project positioned our program to write for and be awarded one of the BSW traineeship stipend grants in the fall of 2000.  

Collaborative Members

Colorado State University enlisted two local public child welfare agencies into a collaborative partnership during the application process.  One of the agencies is the City and County of Denver, Department of Human Resources.  The second is the child welfare division in the county where our university is located, Larimer County.  This is both a suburban and rural county, in contrast to Denver, which is entirely an urban setting.  The partnership has run very smoothly, supported by an early meeting to create a screening process that met all of the partners needs and have remained connected by Email and regular meetings.  

The CSU-Rocky Mountain BSW Traineeship Project
The primary goal of the CSU-Rocky Mountain BSW Traineeship Project is to provide undergraduate senior level social work students unique educational opportunities that promote their knowledge, values, and skills in the field of public child welfare, learning to provide culturally relevant services to Hispanic/Latino and Native American families and children.  These populations are the largest in our Front Range Rocky Mountain area as well as in the adjoining states.  

**Stipends

Students apply for this stipend in their senior year at Colorado State University.  Stipends vary from school to school and program to program but at Colorado State University that are $5,600.  This stipend award pays a full year of in-state tuition for undergraduate students plus added educational expenses at our university and is just a few hundred shy of paying tuition for an out-of-state student. 

Stipends are type of grant award since students do not have to pay the award back as if it were a loan.  They do however have to make several commitments to receive this award.  These include a) participating in a child welfare field placement site, b) enrollment in a seminar that provides unique curriculum on family work in Hispanic and Native American communities, and c) a commitment to work in a child welfare agency for one year after their graduation.  Students who do not meet these conditions, for whatever reason, are required to pay back the stipend award.  The stipend process is a competitive one.  Usually, five (s) students are awarded a stipend each semester, excluding summer semester.  Students complete an application form and provide their current transcript.  They must also respond to a series of questions.  Two faculty review each completed application and score their application, based on the questions above and the other material provided.  A rating form provides an 8-point scale for faculty to use when reading each student application.  The criteria, established at the time of the grant submission, include the following: a) academic achievement; b) What they hope to learn in a placement experience, c) contributions they will bring, d) strengths, e.g. bilingual, multicultural, d) background to work with diverse populations, e) past experience with families, f) plans after graduation, g) fit with longer-range goals, and h) financial demands, if any.

**The Field Placement Experience


Students are placed in one of the two collaborative county programs for their field placements.  Each of these agencies has a variety of options for student placements.  For example, some students work in the adoption unit, others in family preservation programs, while still others work in specialized units such as the bilingual unit (Spanish) that is in Denver.  Without exception, the field placement experience is the most invigorating and rewarding aspect of the program for students.  As you can imagine, students start out a bit overwhelmed no matter where they are placed!  After a few weeks, they have at least one “Oh, my gosh!” experience, and, by the end of their placement experience, they begin to feel like “pro’s,” able to demonstrate how they would assess a client situation and what kind of intervention would be appropriate. 

**Specialized Seminar and Curriculum

Students are required to be a part of a specialized seminar during their first semester in a field agency.  Seminar materials include a required text and a wide array of readings that have been gathered by the three faculty who co-teach this course.  The goal of this seminar is to enhance student’s knowledge, value and skills when working with culturally different families and children, particularly Hispanic/Latino and Native Americans.  To achieve this aim, students are introduced to intervention strategies that are more culturally sensitive (See Cohen, 2000; Flores & Carey, 2000; and Kagan & Schlosberg, 1989).  The twelve aspects of culture and ethnicity provided by Hogan-Garcia (1999) are used.  These include history, social status, value orientations, social group interactional patterns, language and communication, family life processes, beliefs about healing, religion, food and diet, play, and clothing.  Hogan-Garcia (1999) provides a view of the cultural diversity competence change process as shown in Figure One.

	Figure One  The Cultural Diversity Competence Change Process (Hogan-Garcia (1999)

	1
	Self-reflection (personal awareness and understanding)

	2
	Personal competencies (personal behavioral skills)

	3
	Interpersonal diversity competence (interpersonal relationships skills)

	4
	Effective teamwork (interpersonal & group relationships skills)

	5
	Organizational cultural  (skills in valuing and utilizing cultural diversity)



As a part of the course, all students must present a case to the class and faculty.  This case must illustrate the student’s ability to assess a client situation, provide an intervention plan, examine aspects that are related to the cultural, social and economic background of the family and child(ren), and discuss the actual intervention as undertaken by the student.  All students in field must also develop a professional portfolio. Portfolios must include both senior level assignments and materials that the student has created in their field work, materials such as case assessments, public relations materials, intervention planning documents, articles related to the agency, training the student has attended, to name a few.


The programs formal evaluation instrument has revealed that students tremendously value their close relationship to the project faculty and field experience.  There is almost a one-to-one faculty student ratio, and students are very excited and appreciative of this more intimate class experience.  Students also indicate in the evaluation process that the course learning experience was helpful as well as very supportive to their field learning.  Further, since all the students are in the same kind of field agency, they feel that they can share more easily about their field experiences.  

Conclusion

This BSW stipend traineeship program description describes what is involved in a program of this kind.  Using public child welfare agencies in a collaboration has been very valuable, contributing to the current successes.  Providing a curricular focus on Hispanic/Latino and Native American families benefits the clients of many child welfare programs throughout the United States.  It is critical, that students are connected to employment systems in public child welfare/ child protection units.  
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